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In any one year or term, a limited number of Type Five assignments should be

required, and even then only if they can meet at least two of the following four

conditions:

1. The writing will be read by critical readers outside the classroom. 

Most student writing is never read by anyone other than the teacher. If an

assignment will be read outside the classroom, especially if the audience is

critical, then it could be a Type Five assignment. Examples of Type Five assign-

ments are articles for the school newspaper, business letters, college entrance

essays, or anything written for a contest or to be displayed in public, outside

the school. 

A question I am frequently asked in this area is, “If I intend to display student

work, shouldn’t the work be perfect?” The best response is, if the work is dis-

played outside the building, it should be as perfect as it can get, but if writing

is displayed in the school building, with focus correction areas written in the

upper left-hand corner, then any careful reader should be able to see the crite-

ria by which the paper was evaluated. If a critic wants to comment on other

faults, a member of the school community can explain the five types of writing

assignments and point out the focus correction areas written in the student’s

own hand. Outside critics need to understand that professional writers use

many skills and that this program teaches the skills that professional writers

use, but because the students are not yet professionals they are not required to

use all the skills at once. 

This program holds students to high standards but limits the number of stan-

dards while the student is still learning. In my experience, this system gives the

individual teacher or school the educational and political rationale needed to

combat critics who only want to see what is wrong with our students.

2. The writing will be produced by students who are sufficiently motivated

to produce multiple drafts.

All students need motivation to produce multiple drafts, but driving unmoti-

vated students to produce multiple drafts can be a counterproductive use of

teacher energy. Ten Type Four assignments completed in two drafts will pro-

duce more thinking and learning than five Type Five assignments of four drafts

each.

3. The writing will be produced by students who are sufficiently skilled to

produce multiple drafts. 

An underlying assumption throughout this whole discussion of Type Five writ-

ing is that students are producing written work of some length—multiple para-

graphs to multiple pages. I have made this assumption because I feel that it is

unwise to ask students who have a difficult time just producing a one-page com-

position to then make it perfect. Type Five assignments are best for reasonably

fluent writers.
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In addition to basic fluency, which can be developed through many Type One

and Type Two assignments, students need revision skills beyond checking for

spelling and capital letters. The best way to teach revision skills is through Type

Three and Type Four assignments, where the focus correction areas promote

revision for organization, sentence variety, word choice, elaboration, and other

appropriate writing and thinking skills.

4. The writing will be created under conditions that make publishable writ-

ing possible; that is, there is enough time for self and peer review, with oral

reading, teacher feedback, and multiple revisions. 

With the exception of very short pieces, this condition limits the number of

Type Five writing assignments that can be required in a year. One or two Type

Five assignments of reasonable length per semester is a realistic goal for 

students who are fluent writers and have strong revision skills. I realize 

that this limit might sound as if I am suggesting low expectations for our stu-

dents. Nothing could be further from the truth. I want to see students work-

ing very hard, but I also want to see them developing thinking and writing

skills for their efforts, not simply improving their ability to recopy 

or retype. This is why I am such a supporter of Type Three and Type Four

writing. Type Three and Type Four writing assignments hold students to clear

standards, but because teachers can process them so much faster than Type

Five, they can demand more writing and therefore provide students with more

practice opportunities and more specific feedback on strengths and weakness-

es—in effect, the essence of good teaching.

Teachers must try to balance their own need for students to produce “perfect”

papers with the amount of teacher and student time, motivation, and energy

it takes to achieve this aim. Is it really necessary to make a student redo a paper

to correct two spelling errors and a possessive error if she or he has already

revised the work in significant ways? I say no—unless the paper will be read

by a critical outside audience. 

Format for Type Five Writing: Type Five Writing is in the format

required by the “publishing agency” even if the work is not going to be pub-

lished. In most cases this format is typed double-spaced.

Form: Like Type Three and Type Four, Type Five can be in any form.

Audience: The audience for Type Five writing is the world outside the

classroom and school, the critical outside world.

Evaluation: Type Five writing requires evaluation of all aspects of the text

from content, to organization, to voice, to sentence variety, to word choice, to

spelling and mechanics.

Spandel and Stiggins in Creating Writers (Longman, 1990) have developed six

scales to evaluate writing. They include scales for ideas and content, organi-
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